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This study examined the relevance of Early Childhood Advancement Certification Program (ECACP) to preschool teachers in Zanzibar. The study specifically focused on certified primary school teachers who were being trained to teach in preschool classes.  The study was designed to i) assess the content of ECACP, which was delivered through the use of Information Communication Technology (ICT), and ii) how it is applied in the classroom, iii) find out the challenges associated with its implementation, and iv) assess ways to improve its provision.  An integrated delivery model using qualitative methodology employed for the study.  The main tools used were interviews, observation checklists, and focus group discussions to find out knowledge and skills acquired by trainees during their training program.  Four groups of participants were involved in the study.  These included thirty (30) trainees from Bububu and Kiembesamaki teacher’s centers, five teacher trainers, two Teacher Centre Coordinators (TCCs) and four concerned staff of the Ministry of Education officials from the departments of ICT in education, pre-primary and primary education, and teacher education. The findings showed that trainees were able to apply the content learned during the training into their classroom practice through play and other physical activities such as song, games and chants.  The main factor which affects the selection and capacity building of preschool teachers is that, certified primary school teachers were reluctant to start the preschool training because they saw being moved into preschool was a demotion, which signals that there is still important awareness building among the Ministry of Education and teachers on the importance of ECD.
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BACKGROUND OF THE STUDY
This chapter begins with background information about the problem.  It familiarizes the readers with the Early Childhood Advancement Certification Program (ECACP), an in-service distance program for preschool teachers in Zanzibar, which started in 2014 and uses Information Communication Technology (ICT) as a mode of delivery.  The chapter also provides a statement of the problem, which mainly focuses on justifying the reasons why the researcher conducted this research as well as the research questions and study objectives.  In addition to that, this chapter points out the significance of the study, definitions of important terms and the scope of the study, which describes what will be covered in this study.  Finally, this chapter put forward possible limitations and delimitations. 

1.1	Background to the Problem
In many countries across the world, preschool education is not given respective attention by the government.  There are very insufficient preschools accessible to the entire population, and many lack relevant curriculum and teaching methods as well as enough teaching and learning materials.   Even teachers had no professional skills relevant for teaching children of early years. Pisani, (2013) emphasizes the importance of adequate investment in preschool teaching.  According to him, this level of schooling requires plenty of resources and expertise as it supports early literacy, numeracy and socio emotional development.

In Zanzibar, preschool education only became compulsory in the 2006 Zanzibar Education Policy.  It was at that time that the Government of Zanzibar, through its Ministry of Education and Vocational Training (MoEVT), realized that preschool education was important to the growth and development of a child.  Thus, the Zanzibar Education Policy (2006, 10) officially mandated that preschool should be part of compulsory schooling for every four to five years old child.  Even then, it took about eight years for the policy to be implemented across Zanzibar. When it was finally implemented, there was an increase in enrolment of preschool children in Zanzibar’s school to 34%.  Before 2006 there existed very few public, private, and community-based preschools in both islands of Unguja and Pemba and the enrollment was only 13.8%, (ZEP 2006, 9).

Prior to 2014 there was only one common non-governmental preschool teachers training institution in Zanzibar.  That institution is; the Zanzibar Madrasa Resource Center (ZMRC), which trained many community-owned preschool teachers.  In addition there were also unregistered private institutions that taught private preschool teachers.  Preschool teachers who were trained in these teachers training were not accredited by the MoEVT, therefore the certificates of the trained preschool teachers were not recognized by the government.

Due to a shortage of government recognized qualified preschool teachers, MoEVT decided to shift some primary school teachers to teach in preschool classes.  This was made possible because most of government preschool classes are attached to primary schools.  However, most primary school teachers use traditional methods of teaching, which is known as talk and chalk pedagogy or rote learning which is not ideal for ECD because children learn through play. (EDC 2010)  Therefore, to address the lack of qualified preschool teachers in government preschool classes, MoEVT (2014, 34) recommended the development of in-service upgrading courses for primary school teachers who will be trained in preschool teaching. 

Alongside preschool being made compulsory, the Zanzibar Education Policy (2006) also emphasized the use of ICT in training and upgrading teachers’ skills so as to promote lifelong learning.  Yet, the use of ICT in pedagogy is not familiar to the majority of Zanzibar teachers and students.  In Zanzibar, ICT has been used mainly for technical activities like internet, database, and networking and was very rarely used in implementing classroom curriculum and a lack of ICT in pre and in-service training programs.  Fortunately, ECACP training is delivered through ICT using audio and video programs as well as through projector. Collie & Lewis (2011) suggest that in order to bring about effective utilization of ICT in schools, there is a need to improve pre-service and in-service professional courses so as to increase the number of quality teachers and ICT professionals in schools.

The MoEVT recognizes in the 2006 policy that there is a high demand for both qualified preschool teachers and teaching and learning resources to meet the requirement of increased number of enrolled preschool children.  In addition, MoEVT 2014 realizes that there is a need to train all teachers in ICT skills so as to ensure these skills are integrated in classroom teaching and learning.  To address the need of qualified preschool teachers with ICT skills, MoEVT began piloting the ECACP program in 2014.  The ECACP is an in-service distant-learning program, which uses ICT in addition to conventional face-to-face interaction in delivering training that takes place simultaneously both inside preschool classrooms and in in-service Teachers Centers. Teachers come together face-to-face to learn about cross cutting issues related preschool learning, and early childhood development (ECD), including principles and pedagogy appropriate for that level (theory); but their actual practice of what they have learned happens in their respective preschool classrooms.

The ECACP was developed for the MoEVT by first Education Development Center (EDC), Inc. with a sponsorship from the United States Agency for International Development (USAID) initially, and later with support from the United Nations Children’s Fund (UNICEF) and finally by the Global Partnership in Education (GPE).  The actual ECACP pilot and training in Teacher Centers was sponsored by GPE.  The aims of the ECACP program are to build the capacity of certified primary school teachers to support their professional development and to help them achieve preschool certification, EDC 2009. 

The course outlines for ECACP are pedagogy, academic and professional studies, and classroom practice.  Depending upon the abilities of trainers and trainees, the ECACP course is intended to take between one and two years to complete.  To receive a certificate, trainees must cover all the content areas.  Whereas professional and academic studies are carried out in TCs through the use of videos, print, and face to face instructions; pedagogy training takes place in preschool classrooms through the use of Interactive Radio Instructions (IRI) The ECACP training components are described below. 

Teachers are taught the key principles of ECD through video modules described below. 
i.	Six Self-Directed Learning Modules (SDLMs) that are in the form of print and videos, and these are (1) fundamentals of child development, (2) interpersonal communication and classroom management, (3) play and early childhood curriculum, (4) making and using teaching and learning materials from local available resources for the learning of language, science and mathematics, (5) assessment and reporting, and (6) barriers, development and participation of children in learning.  The SDLMs are complementary to the IRI programs and are supported by trainees and trainers guides. The training of these modules is flexible and the pace for their completion may vary between different TCs.
	To facilitate practice in the classroom, IRI is used.
ii.	Three IRI modules which include (1) IRI language series covering eight programs (2) IRI math series covering eight programs, and (3) IRI science series covering four  programs with a science project.  The IRI modules are intended to address issues related to teaching language, math and science to young children, with a focus on academic subjects and teaching strategies adapted to a variety of topics within the curriculum.  It is recommended that all the modules be practiced within one year.  The trainees listen to IRI programs in the classrooms while they are working with the children.  In this way they learn to use interactive and cooperative teaching and learning methods with the children. Trainees reflect on their teaching and review their assignments when they attend face-to-face meetings at Teachers Centers. 
The core ECD content takes place through workshops. It involves cross cutting themes.
iii.	Three video workshop programs are taught at Teacher Centers in the form of power point at the end of the IRI and SDLM training.  The modules in the workshop deal with cross cutting issues that also integrate related pre-school content.  There are three workshop modules and they include (1) health and care giving - nutrition, hygiene, safety, health, protection and first aid; (2) community involvement and their relationship - inviting parents and experts to the classroom, reporting to parents, communicating with religious school teachers, and so on; and (3) socially responsive instructional practices - the principles of gender equitable practices, environmental education, and HIV – AIDS education.
Therefore, the above components are the main areas involved in the data collection in this study. 

Suleiman & Khamis (2014) point out that in Zanzibar preschools, there were less than 20 preschool teachers holding government recognized certificate.  These teachers received early childhood training outside Zanzibar, such as at the University of Dodoma. Lack of government recognized certified preschool teachers meant that children in almost all government, private, and community-based preschools were not taught by government recognized preschool teachers.  This is problematic as there was a great dearth of teachers that could help MoEVT reaches its policy goal of providing ECD to every Zanzibar child. 

1.2	Statement of the Problem
The MoEVT has supported a number of preschool education projects, and has in addition, owned and managed several preschools in both Unguja and Pemba.  Due to its importance, this level of schooling was made compulsory in the Zanzibar Education Policy of 2006 (MoEVT, 2006).  Although the government showed emphases and dispensed efforts in developing preschool education, awareness on the importance of preschool education is still low amongst communities in Zanzibar.  Many communities, including some teachers, think that preschool is only a place for children to play, and not a place for young children to learn.

There are renewed efforts by the MoEVT to both improve community awareness and to improve preschool teachers’ ability to teach in government preschool classes. Some of the efforts include: It has introduced a new preschool teacher training program, ECACP, for in-service primary school teachers.  The ECACP aims at equipping teachers who possess a certificate in teaching at the primary level with knowledge, skills and positive attitudes towards Early Childhood Development (ECD).  After training, teachers will be certified in preschool education and will be considered qualified to teach in government preschool classes. However, ECACP in a small way also train few private preschool teachers.

The introduction of ECACP has, therefore, enabled certified primary schools teachers to learn early childhood education (ECE) principles, including pedagogy that is appropriate for the preschool level.  The program not only provides affordable and easy access to training preschool teachers; it is also expected to increase teachers’ awareness on ICT as this mode of training delivery is unusual not only to teachers and trainers, but also to other educational stakeholders. This is because trainings are commonly delivered through lecture methods and not through ICT.  Hence, the researcher wants to examine whether the content of ECACP is relevant to those in-service teachers who are eventually certified as qualified preschool teachers. Thus, this study is intended to investigate the relevance of ECACP program by looking at its content and whether the eventual application of the content in the classroom is happening effectively.

1.3	Objectives of the Study
This study intends to respond to the following two levels of objectives, the general and the specific.

1.3.1	General Objective
The general objective of the study is to examine the relevance of Early Childhood Advancement Certification Program (ECACP) to preschool teachers in Zanzibar, namely teachers in the West District, A and B.

1.3.2	Specific Objectives
i.	Assess the content of ECACP for preschool teachers in the West Districts A and B in Zanzibar.
ii.	Investigate how preschool teachers are applying and practicing ECACP in their classrooms in the West Districts A and B.
iii.	Find out the challenges associated with the implementation of ECACP on preschool teachers in the West Districts A and B.  And
iv.	Assess ways to improve the provision of ECACP on preschool teachers in the West Districts A and B.  

1.4	Research Questions
This study requires answering the following general and specific questions:
1.4.1	General Research Question
How ECACP content prepared the preschool teachers in Zanzibar to teach preschool classes in West District A and B?

1.4.2	Specific Research Questions
i.	How does the ECACP content support ECACP preschool teachers to teach quality preschool content in the West Districts A and B? 
ii.	How is ECACP training applied and practiced in classrooms among preschool teachers in the West Districts A and B?
iii.	What are the challenges associated with the implementation of ECACP from the point of view of preschool teachers in the west district A and B?
iv.	How can the provision of ECACP be improved when training preschool teachers in the west district A and B?

1.5	Significance of the Study
The benefits to be acquired through this study are: The findings of this study may form a basis for recommending measures to improve not only the teaching of Early Childhood Development Education (ECDE), but also the in-service distance training.  The question of whether the current ECACP could be used as a model that can successfully train ECDE to certified primary school teachers will thus be addressed. Also the results from this study will contribute to the body of literature on ECDE in Tanzanian, and be used as reference to the Open University of Tanzania (OUT).  This research can be used by academics and students who are interested in how ECDE is implemented in Tanzania. 
In addition to that this study may become beneficial to policy makers, planners and implementers when designing and implementing early childhood programs and distance learning programs for teachers. They will recognize better the strengths, weaknesses and ways of improving them to become quality programs. The information acquired in this study enlightened the researcher and other stakeholder’s awareness on different approaches, methods, techniques and instruments used during and post the research. Thus, it is expected to provide new insight of the topic which might be of interest to various researchers about writing academic reports.
 
1.6		Operational Definitions
1.6.1	Information Communication Technology (ICT)
ICT as a concept has been widely used in various activities to promote sustainable development, especially by the UN in the implementation of the Sustainable Development Goals.  Timo (2015) defines ICT as special varieties of technological devices and materials, which are normally applied in the creation, communication, dissemination, storage and management of information.  Timo (2015) adds that these technological resources include the computer devices, telephone, radio, television (as broadcasting technology) and the Internet.

1.6.2	Early Childhood Development (ECD)
Early Childhood Development (ECD) refers to continual process of positive change in the young child from the time it begins to live to the initial years of formal schooling around 8 years (Edward, 2001). According to Madrasa Early Childhood Program (2009) ECD involves children aged 0 to 8 years old and its main purpose is to enable them to grow well physically, mentally, emotionally, morally and socially.
Thus, ECD deals with a child between 0 to 8 years who is supposed to grow well in all aspects of development.

1.6.3	Early Childhood Education (ECE)
According to Harkonen, (n.d p 1) Early Childhood Education (ECE) means care, education, and teaching for children from birth to seven years of age.  Early childhood education is a broad term used to describe any type of educational program that serves children in their preschool years.  It may consist of any number of activities and experiences designed to aid in the cognitive and social development of preschoolers before they enter primary school.  In this study the terms early childhood education and preschool education have been used synonymously. 

1.7	Scope of the Study
ECACP is being implemented in both Unguja and Pemba Islands in Zanzibar.  It is distributed in all Teacher Centers, whereby the teachers received training in their localities.  However, this study covers only Teacher Centers located in West Districts A and B, namely Kiembesamaki and Bububu Teacher Centers respectively.  The participants in the training in these West Districts come from different areas in Zanzibar and therefore the result represents an extensive area in Zanzibar.  Also, the centers are in the town area and therefore it was readily accessible to the researcher.  This study focused on ECD for teachers who are required to teach preschool classes after the training. 

1.8	Study Limitation
Language Barrier:  Participants in this study are conversant in Kiswahili language which is their mother tongue. Many, if not all, trainees were not competent in English. Thus, the interview questions written in English may cause misconceptions to them as well as to those who support the researcher.  The researcher ensured that effective training was delivered to those who supported her in understanding the interview questions.  Also, the interview questions that were used were translated in Kiswahili and were asked directly in Kiswahili to the teachers.

Misinterpretation:  As the researcher works in the Media Education Centre, it was difficult for her to get full cooperation from the respondents, especially teachers, who thought that she was there as inspector.  As the result the researcher has to explain to the teachers that the information received will only be used for the research purpose.

1.9	Delimitation of the Study
The study was conducted in Zanzibar at Unguja- Urban West Region specifically in the West District in preschools.  The participants involved were:  thirty (30) trainees from Bububu and Kiembesamaki teacher centers, five teacher trainers, two Teacher Centre Coordinators(TCCs) who provided support to trainers and trainees, and four ministry of education officials from the departments of ICT in education, pre-primary and primary education, and teacher education.  As this research is qualitative in nature findings are not generalizable to Zanzibar as a whole.  However, it is believed that the insights provide important learning and information on the ECACP program across Zanzibar as it was intensively studied in two districts and among different roles of MoEVT officials (teachers, teacher trainers, MoEVT officials, etc.).  Gender was skewed towards females, as most preschool teachers are women.

1.10	Summary






While the previous chapter provided the study overview, this chapter provides the review of literature related to this study and is divided into four main sections. It begins with Early Childhood theory, then, it is followed by a review of empirical studies. Next, the research gaps are identified, and a discussion of this study helps respond to these gaps. Finally, the conceptual framework described in section 2.4 captures the theoretical underpinnings for this study and the different concepts guiding the research. 

2.2	Early Childhood Education Theories
Early Childhood Education as described in chapter one is the term which involves care, education and teaching of children from birth to seven years old.  There are different theories of early childhood education, many of which focus on how children learn and the pedagogy teachers use to teach these children.  The first Early Childhood Education theory to be discussed is active learning.  Two of the most prominent theorists of active learning for children are Piaget and Vygotsky, who believed young children are curious and actively involved in their own learning and in the discovery and development of new understanding as cited in Collette and Sean (2012, 6.) While Piaget emphasized self-initiated discovery, Vygotsky emphasized social contribution to the process of development. 
“Whereas Piaget emphasized the actions of the individual child in constructing knowledge through actions on objects, Vygotsky regarded social interaction and activities between peers and adults as important in creating meaning, making sense and conveying culture within a shared context.” Elizabeth & Jane 2005, 91

Many ECD curricula across the world integrate Piaget and Vygotsky’s theories of active learning.  One example in East Africa and in Zanzibar in particular is Madrasa Early Childhood Program (MECP) used to be called Madrasa Resource Centre (MRC) which encourages children to participate in various activities either independently, in groups or as an entire class. 
“Through participation in different activities children learn concepts, develop skills and acquire knowledge and positive attitudes about themselves, others and their surroundings.”  ZMRC 2009, 36

Morrison, 2014 also encourages the use of active learning as it helps in actively involvement of children in their learning.  When using active learning as a pedagogy Morrison insists child centered learning which engaged the children.  Games and chants are good examples of learning methodologies which make the children centered in learning while the teacher only guides and supports them. Muijs et al 2011 on their side pointed out the role of preschool teacher in active learning is to facilitate learning by going around the class and helping children with problems as well as answering their questions. 

Gray and MacBlain 2012 also support the idea of active involvement in learning to young children.  They quoted Piaget and Vygotsky who believed that effective learning occurs when children are fully involved.  They described the role of the teacher in children learning is to structure their own learning in order to gain maximum benefit. Thus, the role of the teacher in active learning theory is guide the children in a playful way so as to become active and enjoy learning instead of using more rote and lecture styles of teaching.
Another theory of ECD is Interactive Learning which as the name implies it emphasizes interactions during learning process.  The pioneer of ECE; Friedrich Froebel, believes that children get chance to explore and interact with their surroundings during play, so the work of the teachers is to guide them learn concepts and acquire relevant skills (Wood & Attfield, 2005.) When the child interacts with the people and materials in their environment learning and development occur. This is to say children need to observe their environment, manipulate and experiment with objects in the environment.  Froebel proposed that learning is holistic processes whereby during learning the child, adults and peers are interacting fully within their environment.
“Froebel believed that everything in the world was linked and that children perceived the world best through integrated activities.” Tassoni, 2006, 121.

Interactive learning theory is also very common in ECD schools or centres. An example of interactive learning in Zanzibar is in RISE program which required children to interact with their mentor, with fellow children, the materials and the radio teacher. During interaction children get chance to use their sense organs and language skills which are important in their growth and development. Michael et al 2013 relate interactive learning to social cognition. They say children learn better when interact with their teachers and their surroundings.

Cagla and Feyza 2012 also believe that children learn best when interact with their teachers. They added that the more the teacher involves in interactions the more the children learn new idea and new skills. Muijs et al 2011 have not left behind; they also propose that teaching ECD should be highly interactive so as to allow children to explore their environment. Therefore, Active learning theory required the children to participate in learning and become more involving.  When using active learning theory the children become active in every aspect of development including physical, cognitive, social, emotional, spiritual and cognitive.  Interactive learning requires the children to work together with their teacher or their fellow children as well as engage in playing with the materials.  Hence, active learning is also interactive and vice versa. 

2.3	Empirical Review
2.3.1	The Importance of Having Sufficient, Qualified Preschool Teachers
There is a plethora of literature that shows that preschool education demands qualified preschool teachers. Edward, 2001 believes that teachers or adults has a special role in making children learn which is to create the right type of  learning environment that make the children handle and manipulate objects in their sensory perceptions. This environment cannot be prepared by anyone but a specialized teacher who enable children; learn concrete ideas to abstract one, gain self-esteem and become socially and emotionally well-adjusted individuals. 
“Understanding how children learn and how to promote learning requires extensive and in-depth knowledge from those people who care for and educate young children.” Tassoni, 2006, 107 


Even though a teacher may have a teaching certificate; Diploma or even Degree, it does not assure that s/he is qualified to be a preschool teacher if s/he has not received specialized training in preschool education. Preschool education is not just playing, is the support of skillful teacher who enable a child learn the required skill or concept.
Research by Bennett et al (1997) suggest that many teachers believe children are learning a great deal during play activities, but in reality, without the support of and intervention from an adult, benefit of the play activity are only a very low level. Cited by Basford and Hodson, 2008, 14. Basford & Hodson (2008) also quoted Bennet et al who insisted the teacher’s role in play experience during preschool lessons which should be meaningful and beneficial to their holistic development. 

Thus, children learning occurs when a professional preschool teacher creates an environment which allows children interact with objects and with their teacher or other children. This environment enables children handle objects and explores them with their senses as well as solves problems and therefore makes them critical thinker. This situation requires not only qualify teachers but also enough teachers to handle or take care of them.

Increase in enrollment of preschool children in Zanzibar after the 2006 Zanzibar EP announce preschool as compulsory, also lead to the demand of more teachers in teaching preschool classes. Unlike the teaching of upper levels, young children require highly support of the teachers. Hence, the ratio of the teacher and children in preschool should not depart. This is why some of the scholars prefer the ratio to be 1:15 or less than that. Suleiman and Khamis (2014) reported that in 2014 there were 381 Zanzibar government preschool teachers, and amongst these 381 teachers less than 20 teachers (5.2 %) were accredited by the Ministry of Education and Vocational Training.  They also projected that by 2018 the number of qualified preschool teachers needed for providing government preschool classes to matriculate children will be more than 2,342. Thus, there is a need to have sufficient and qualified preschool teachers to guide young children.

2.3.2	Implementation of Preschool Education
The implementation of preschool education is one of the most important attribute which contribute to quality preschool learning. When implementing preschool education it is necessary to recognize how children learn and then how teachers should teach. Literatures show that children learn through play and teachers must support them to reach their goal. “Children need to be guided and supported rather than being directed or controlled. When guided and supported, children take more initiative, become more actively involved and concentrate more on what they are doing” Edward, O’du’boa (2001 p 9). Play to children is like work to adults. During playing children observe the surrounding environment, learn different concepts and acquired skills, as well as manipulate and experiment the objects. Hence, it is important for a teacher to create an environment which enable children to play with materials under the fully guidance of their teacher.

2.3.3	Perceptions on Integrating ICT in Learning/Training
ICT as defined in chapter one is a special varieties of technological devices and materials, which are normally applied in the creation, communication, dissemination, storage and management of information.  A number of studies have shown that integration of ICT into the curriculum or in delivery the training can be challenging for both teachers and trainers. This is because ICT is not commonly used in teaching/training process especially in ECD classes. Korte and Husing (2007), listed the common obstacles of integrating ICT in teaching and learning as: lack of teacher competence and confidence in using the ICT in their classroom; lack of effective training on how to use the ICT in their classroom; resistance to changing their teaching to incorporate ICT; negative attitudes about the ICT; lack of technical support on how to navigate challenges and lack of infrastructure including electricity (as cited by Mathevula and Uwizeyimana (2014). Hence, there is a need of effective training which supports the teachers or trainers in using ICT in the training or in their classroom.

2.4	Research Gaps
Determining the quality of the ECD in-service teacher training is not very easy due to its holistic in nature. Deciding whether an ECD in-service teacher training is relevant and of high quality a number of factors must be considered. These factors are i) the preschool curriculum content ii) the implementation of the content iii) tutors’ qualification iv) time taken to deliver the content v) mode of delivery the training; just to mention a few.

The content of the training and how this content is applied are the main questions to be considered in this study. There are a number of researches on ECE teacher training conducted without direct focus on ECACP, such as the research by Dr. Thorne on Watoto Kwanza Project in Zanzibar. His research was interested on the impact of professional development of preschool teachers especially areas of content and its format. The findings revealed that there is a need to revise the training syllabus and time to be directly related to the skills and knowledge about ECD in daily teaching and learning. Whereas the research on access to and quality of ECE in Zanzibar by Samuel (2018) outline the number of evaluation keys that will ensure positive outcomes of material development such as training and curriculum as well as stronger collaboration of ECD stakeholders to improve ECE curriculum for children, promote community engagement and awareness together with building infrastructure. 

While there has been research on professional development on ECE content which did not focus directly on the skills and knowledge about ECD in daily teaching and learning, there is no research yet which examine the relevant of ECACP content. This study fills that gap by examining the relevant of ECACP content delivered to preschool teachers in Zanzibar. This research will help planners and universities to adjust the preschool training curriculum to meet the needs of preschool teachers in ECD daily teaching and learning.

2.5	The Early Childhood Advancement Certification Program’s (ECAP’s) Conceptual Framework
A conceptual framework guides researchers in how to study, scrutinize and communicate underlying theories and concepts used in the study (Reichel & Ramer, 1987). In this research on ECACP, the conceptual framework used is called an “Integrated Delivery Model” to ECD teacher training as proposed by Clarrisa C. Marques (1998), Dickerson, Thomas (2014) MC Grath, Donna . They suggest that support should be offered in various ways or environments during the delivery of the training. They also emphasize that services should be delivered according to the needs overtime. In delivering the services to simplify their work they integrate for example ICT, resources, staff and/or care.
Integrated delivery model can be easily related to ECACP educational training as each component of the training was delivered though ICT.  This means in ECACP integration delivery model combined various ICT tools during the delivery of the training to form a comprehensive program.  Integrated delivery model was used in order to provide quality delivery training.  The content of the training was delivered through video and part of the classroom practice was delivered through radio. Trainees and trainers were viewing the program on the video which mainly focused on principles of ECD and then through the support of the trainer, trainees did the required activities. On the other hand, the trainees in their classroom follow the instruction of the radio teacher to guide the children in the classroom to learn the preschool content while interact with the radio. The radio programs are called Interactive Radio Programs (IRI)
Thus, the diagram below summarizes the delivery of the content in Early Childhood Advancement Certification Program to preschool teachers.





This chapter covers the methodological approach of the study, which includes the research design, study area, study population and sample and sampling techniques. Details on research tools and data collection methods follow. Finally, the chapter ends up with a conceptual framework for data analyses and a discussion on ethical issues.

3.2	The Research Design
Kothari (2004 p 31) defines research design as a conceptual structure within which research is conducted according to overarching research questions. Furthermore, the research design is a blue print for the collection, measurement and analysis of data, using methods appropriate for the research intent and questions.  Generally there are two main types of research methods, qualitative and quantitative. In this study qualitative methods of data collection and analyses are used. Qualitative methods capture the viewpoints of participants and ask open ended questions. Data can be analyzed by narratives, texts and experiences from participants (Creswell, 2005). Qualitative analyses commonly examine how participants think and behave through interviews, focus group discussions, observations, or other methods.  When observations are used, participants typically engage in their natural behaviour in their own setting such as a teacher in a classroom (Wiersma, 2005).

In this study, the researcher used interviews, focus group discussions, and observations as data collection methods. This research took place in two of the twelve Teacher Centres where the ECACP training was delivered.  The researcher gathered detailed, qualitative data on ECACP by learning about participants’ perspectives, including attitudes and perceptions, through interviews and focus group discussions. The observations focused on how preschool teachers enacted what they had learned in their classrooms. Qualitative research was most appropriate for this study as it provided an in-depth understanding of the problem and allowed for understanding multiple participants’ perspectives. Also, this study dealt with social phenomena whereby during the training teachers were actively involved in the act of teaching.  This research approach helped the researcher to understand the experiences and attitudes of all participants in the program, including how they felt and how they put what they learned through ECACP into practice.  

3.3	Study Area




The target population in this study was all participants who were involved in the ECACP training. This population is comprised of trainers, trainees who are the certified primary school teachers, teacher centre coordinators as well as MoEVT officials who are directly committed to the program. Of the 12 Teacher Centers where this training is conducted, seven are in Unguja and five in Pemba with the total number of 336 trainees or participants. Each teacher centre possesses two trainers and a teacher center coordinator who are responsible of administering the training. MoEVT officials provided materials, technical and academic support and monitored teacher centres through regular visits to the trainings as well as to the schools when the trainees were using their learned practices in their classrooms.  Due to budget and time constraints the researcher focused on the Urban-West Region from the two Teacher Centers, Bububu and Kiembe Samaki as these sites required no additional travel funds and resources. The data collected from these Teacher Centers came from arrange of schools and other Teacher Centers in Unguja and Pemba.

In this study, the researcher interviewed 30 trainees from different schools in both urban and rural areas; 20 trainees were from Bububu Teacher Centre and 10 from Kiembe Samaki Teacher Centre. The researcher also interviewed four (4) MoEVT officials, two (2) representatives from the Department of Teacher Education one (1) from the Department of Information, Communication and Technology (ICT) in education and one (1) from the Department of Pre-primary and Primary Education. In addition, the researcher conducted focus group discussions (FGDs) with five (5) ECACP trainers; (three (3) from Bububu Teacher Centre and two (2) from KiembeSamaki Teacher Centre) and two (2) teacher center coordinators from each respective centre (See Table 3.1 for details.)
Table 3.1: Sample Techniques and Data Collection Techniques
Respondents	Number of participants	Percentage of Population	Sampling technique	Methods
ECACP Trainers	05	100	Purposive sampling	FGD
ECACP Trainees	30	46	Simple Random sampling	Classroom Observations and Interviews





3.5	Sample and Sampling Techniques

For the purpose of this study, purposive sampling was used to select study participants as data was collected according to the role of the participants in the ECACP training program. The purposive sampling was used for selecting all participants, including ECACP trainers, teacher centre coordinators and MoEVT officials responsible for a specific area in the program. In addition, probability sampling was employed on the part of trainees, although a simple random sampling was used to select which participants were included in the study. This prevented selection bias among the trainees. 

3.6	Data Collection Methods
Data collection methods fall under two categories, the fieldwork (in the field) methods and post field work methods. The fieldwork data for this study were collected using interviews (See Appendix 1 for English translation or Appendix 4 for Kiswahili translation,) classroom observations (Appendix 3) and Focus Group Discussions – FGDs (Appendix 2 for English or Appendix 5 for Kiswahili.). These methods were appropriate in this study as they: a) gave in-depth attitudes and opinions of the participants on the ECACP b) took place in the participants’ own environment of the teacher centres and classrooms, c) enabled  discussions in familiar settings where the researcher recorded the exact responses of the respondents.  Interviews allowed the ECACP trainees to freely explain and discuss their viewpoints on the ECACP program. Classroom observations provided a clear picture of what the trainees explained in their interviews and the actual implementation in their respective classrooms.

3.6.1	Interviews
An interview is a data collection method that involves oral questioning of respondents, either individually or as a group Mbogo et al, 2012. Cannel & Kahn, 1968 define interview as a two-person conversation initiated by interviewer for the specific purpose of obtaining research relevant information, and focused by him on content specified by research objectives of systematic description, prediction or explanation, Cited by Cohen et al 2011.

In this study the researcher and research assistants asked open-ended questions and also invited participants to share their knowledge, skills or ideas about the program in a face-to-face individual interview.  In the interviews trainees were asked about various topics, including their attitudes towards preschool education before and after the training, the most useful content learnt in the training, ECACP method or skills used in teaching preschool children. 
3.6.2	Focused Group Discussions (FGDs)
Focus Group Discussions (FGDs) enabled the different groups of participants to discuss the ECACP amongst themselves Mbogo et al, 2012. As discussed earlier, FGDs were held in the Teacher Centres and were moderated by the researcher. There were a group of trainers and teacher center coordinators from Bububu Teacher Center and from Kiembe Samaki Teacher Centre the other group involved ministry officials. In the FGDs they discussed various aspects of the program, including the content and mode of delivery that content, training time, challenges faced and suggested ways to solve the challenges.

3.6.3	Classroom Observations
In this study, the researcher observed how teachers were enacting what they learned during ECACP trainings in their preschool classrooms. According to Enon, (1995 p16) observations enable the researcher to use their senses to see, hear, test and smell the different environments and to engage their critical lens. The researcher and research assistance in this study observed trainees in their preschool classroom to observe the extent to which ECACP trainees have put what they learned from the program into their classroom practice. Some of the behaviors the researcher observed included teachers were very active playing with their children and participated in almost all the activities such as singing, reading and counting.

3.7	Data Collection Procedures
In most cases, the researcher herself collected the data so as to directly observe the viewpoints, attitudes and behaviors of the participants on what they know about the program.  As this qualitative technique needs a deep understanding of the situation to be studied, interviewing the participants who have a comprehensive experience with the program was preferable.  However, in some cases the researcher needed support and she engaged colleagues to assist her in data collection as research assistants. These research assistants were experienced teachers. Before collecting the data for the final report, the researcher did a pilot study to test the data collecting tools. This pilot study was conducted 15 days prior to the initial data collection. The purpose of the pilot study was to test the interview questions (Appendix 4) and observation checklist (Appendix 3) and to determine their appropriateness. After the pilot study, the researcher made some changes in the arrangement of interview questions and also omitted some questions that their answers were seen as redundant. 

The researcher used evidence and best practices to develop questions that were “responsive and relevant to the research contexts and participants using existing research and tools” 

3.8	Data Analyses
An inductive data analysis approach was used to make sense of the data collected.  Inductive research, as Kothari (2005) describes, can follow the steps of processing data, including editing, coding, and classifying data by questions then using tabulations and other means to sort data by questions and finally to interpret the data. The step of coding data involved taking the data apart, conceptualizing the pieces, then putting the data back into questions and interpreting these questions (Enon, 1998, p 92.). The qualitative data on the relevancy of ECACP to preschool teachers were then analyzed through content analysis. The data obtained were classified, categorized, and organized according to responses.
Participant’s demographic data were quantified (i.e. descriptive and frequencies) for easy analyses and interpretation. Microsoft Excel was also used in analyzing the quantitative data and in making tables and/or figures.  

3.9	Ethical Issues
Ethics in research refers to conduct and norms that can be distinguished between acceptable and unacceptable behaviors (Resnik, 2015). There are different ethical issues, which a researcher thinks about before commencing research so as to handle issues or avoid them before they arise. In this study, the researcher tried to gauge exactly the type of data needed and for what purpose.  Fraenkel and Wallen (2006) declare that the researcher’s responsibility is to make sure that the participants are physically and psychologically protected from any discomfort or danger that might arise. Hence, the researcher informed the respondents in advance verbally that data was being collected, would be confidential and would only be used for the purpose of the research.  This gave the respondents the opportunity to decide if they were ready to participate in the research. In addition, the researcher respected the ideas of each respondent and treated everyone fairly and equally, regardless of their sex, race, or any other attributes or characteristics. Furthermore, the researcher ensured that the promise made during interview day were followed and kept. 

3.10	Chapter Summary






In this chapter the results of the study are presented, interpreted, and discussed. The data were acquired through interview, focus group discussion and observation. The data obtained were presented and analyzed through content analysis approach. Tables and graphs were used in the presentation and analysis of data. Also the initial letters and numbers were used to present and discuss the data obtained from interviews and focus group discussion. Special codes were used to present the trainees, trainers and TC coordinators.  

The trainees were coded by TE 1 – TE 3, TR 1 – TR 5 for Trainers, and TCC 1 and TCC 2 for Teacher Centre Coordinators.   The data presentation, analysis and discussion are organized with reference to the research objectives namely:- 
i.	Assess the content of ECACP for preschool teachers in the West Districts A and B in Zanzibar.
ii.	Investigate how preschool teachers are applying and practicing ECACP in their classrooms in the West Districts A and B.
iii.	Find out the challenges associated with the implementation of ECACP on preschool teachers in the West Districts A and B.  And
iv.	Assess ways to improve the provision of ECACP on preschool teachers in the West Districts A and B.  

The chapter begins with demographic data that describe the characteristics of participants. It is then followed by a discussion based on the above research objectives.

4.2	Demographic Data
The main target population in this study is trainees from Teacher Centres located in Unguja’s West districts A and B. There were 65 trainees in the area; 28 were from Kiembe Samaki Teacher Centre and 37 from Bububu Teacher Centre.  All the trainees in the study centers were female. This shows the reality that almost all preschools are taught by female teachers. Male teachers think that it is the duty of female to raise children and not them. Although the training was intended for certified and practicing primary school teachers, a few untrained teachers from public and private schools participated in the ECACP training program. The private schools were required to contribute the cost for the training of their teachers.

A total of 30 trainees, who made up 46 percent of the total population of West A and B trainees were selected for the interview. The researcher achieved to interview 100 percent of the intended sample size. To support interview, an observation checklist (See appendix 3) of classroom practice was also used to assess the application of content for the sampled trainees. In addition, interviews were conducted with four MoEVT officials who closely observed, supported, and guided the trainers and trainees during the ECACP training. The interview questions were open ended questions probes to solicit more information (See appendix 1 for the full interview protocol.).

During the interview the interviewer (The researcher and selected officers from MoEVT in the department of ICT who are also experienced teachers) wrote in their notebook the verbatim replies given by trainees. They also use transcriptions of some important responds. The interviewers who are not the researcher shared the verbatim replies with the researcher, who read them, and sought clarification where needed from the notes writers.

The distribution of trainees according to their working place and whether they are trained or untrained primary school teachers is shown in the Table 4.1.

Table 4.1: Trainees’ Working Place and Whether They Are Trained or Untrained
Trainees	Public School	Private School	Total






The above data shows that many of the trainees are already teachers by profession as they are already trained to be primary school teachers. In this ECACP training trainees are prepared to be preschool teachers.
 
4.2.1	Trainees’ Age
Among 30 trainees, six (20 per cent) were 50 years or older, fourteen (47 per cent) of these trainees were between the ages of 40 and 49, nine (30 per cent) were 30 to 39 years of age, and only one (3 per cent) trainee was between 20 and 29. Those trainees who were teaching in public schools were older than 39. The trainee between 20 and 29 taught in private school. These data demonstrate that the older teachers teach in preschool classes are in public schools. However, according to the interview responses, their experience in teaching at the pre-school level is less than 10 years.


Figure 4.1: Trainees’ Age Group in Percentage
Source: Field Data

1.1.	ECACP Content in Supporting Preschool Teachers for Quality Preschool Content
Regarding the first research objective which required assessing the content of ECACP for preschool teachers in the West Districts A and B in Zanzibar, the searcher used interview and focus group discussion to collect data. The following components were discussed; The interviewees were required to respond whether preschool should be compulsory for children,   or not. (Appendix 1 item 3)
The findings in this component were the following:
 In the interviews almost all trainees (29 out of 30 respondents, or 97 percent) thought that preschool education should be compulsory, as was mandated in the 2006 Zanzibar Education Policy (MoEVT, 2006)
The trainee that did not think that preschool should be compulsory was an untrained teacher from a private school. The nearly unanimous belief the preschool should be compulsory exemplifies that most of the trainees see the importance of preschool education for young children. This is a very big shift in thinking as many trainees before the training thought that preschools were solely for play not learning, and that preschool education was not important to children’s development. This thinking is also supported by the MoEVT itself, which did not emphasize this level of schooling before changing the education policy in 2006, and before implementing the policy in 2014.

1.2.	Expected Content to be Learned in the Program
In this component the respondents were asked “What did you hope to learn in the ECACP training?” (See appendix 1 item 5) Their responses were compared with the ECACP content which was planned to equip trainees with the following:
a)	Pedagogy which practice preschool curriculum content through mathematics, language and science subjects. 
b)	Professional and academic subjects based on preschool principles 
c)	Cross cutting themes related to the growth and development of the child.

The findings were:
Among the 30 interviewees, 25 (83 per cent) expected to learn early childhood teaching and learning methodology including material development.  The remaining five (17 per cent) thought they would learn common techniques that they have already learnt in primary certificate course. This implies that trainees were interested more in learning ECE methodology than any other content. This is because they have the feeling that ECE methodology is the only important content.

1.3.	Content Learned during the Training Program

During the training trainees learnt preschool academic content from the preschool curriculum and how to teach this content to early year children, methodology and principles of ECE and cross cutting issues like children health and community involvement. All the trainees learnt the same content but at different time depending upon the schedule agreed in their TC. Each of the 30 trainees responded differently to the question ‘what have been the most useful things that you learnt from the ECACP training? (Appendix 1 item 6). The types of responses and the number of trainees for each type of response are shown in Table 4.2. 

Table 4.2: Content Learned in ECACP
Trainees Responses	No. of Trainees	% of Trainees
Thematic approach and play as a learning tool for young children	14	46.7 per cent
assessing young children in preschools	05	16.7 per cent
designing, making and using teaching and learning materials	04	13.3 per cent
inclusive education and dealing with children who have special needs	03	10 per cent
integrating ICT in teaching and learning	02	6.7 per cent




Ministry officials from DTE, ICT and ZIE also said that during the training they learned different ECE teaching/learning methodologies, which they were unaware of before the training. 
On the other hand TC coordinators and trainers responded as follows:
TCC 01	I learnt the application of preschool teaching/learning methodologies in the classroom.
TCC 02	I got to know that a preschool teacher should do all the activities with a child when dealing with this level of schooling like sing together or jump while counting.
TR 01	The main issues I learnt are health issues, the use of technology in delivery the training, and play-based instruction
TR 02	In addition to other things I also learnt how to use ICT equipment, which before the training I was not using. Other things I learnt are play based and interactive techniques for children, and how to train preschool teachers.
TR 03	As a trainer I learnt: how to face challenges and find means of solving them, the use of ICT equipment, and skills on inclusive education.
TR 04	On my side, I learnt the use of ICT equipment, prepare learning environment for preschool class and how to integrate different curriculum content areas in a lesson.
TR 05	I learnt play based instruction and making teaching and learning materials for early year’s children.

The above responses indicated that central to what TC coordinators and trainers learned was how to integrate ICT in delivery the training and play based instruction.

1.4.	The Way ECACP is Applied and Practiced in the Classroom

This is another research objective of the study whereby the researcher investigated how preschool teachers are applying and practicing ECACP in their classrooms in the West Districts A and B. The following were the interview findings on their experiences in teaching children of early childhood: (See appendix 1 item 1).









TC Coordinators and Trainers’ Experiences in Early Childhood Education; According to the data gathered in the focus group discussions about the experiences (See appendix 2 item 1), ECACP trainers and TC coordinators also have relatively limited experience in training and/or coordinating ECE.
TCC 01	“It is my first time to supervise preschool education, which I experienced from ECACP.”
TCC 02	“In our TC, we do not have any experience in supervising preschool education. We started to gain this experience from the ECACP training.”
TR 01	“Before ECACP I had no experience in training teachers, I was a preschool teacher.”
TR 02	“I had no experience in training teachers at any level. I got training on preschool education in “Aga Khan” (Madrasa Resource Centre - MRC) and then in ECACP.”
TR 03	“I was a preschool teacher. I also monitor preschool teachers and providing feedback, but this is my first time to be a trainer.”
TR 04	“I am an experienced primary school teacher, but not in preschool and not in training teachers. I have started training teachers in ECACP training.”
TR 05	“Before ECACP I had no experience in training teachers, I was only a preschool teacher.”


The responses above show that TC coordinators and trainers do not have notable experience in preschool education and in training preschool teachers. This is because preschool education only became compulsory after 2006 Zanzibar Education Policy. Before that teachers and other education stakeholders did not put emphasis on preschool education.

1.5.	Classroom Teaching before ECACP
On the same objective which based on application and practice of preschool education the trainees during interviews were asked, “If you had experience, can you describe what your classroom and teaching was like before ECACP?” (Appendix 1 item 2). 
The responses were; 25 out of 30 (83 per cent) trainees, many of who were certified primary school teachers, said that before the ECACP training they used to explain the content of the subject to the preschool children and then ask them oral questions. That is, they not only transferred their primary classroom teaching practice to preschool classrooms, but they also thought that young children could understand lectures given to them (traditional classroom practice.)  The remaining five teachers (17 per cent) said that they used play as a tool for learning in their preschool classes even before the ECACP training.  

























1.6.	How Play Based Instruction were Used into Classroom Practice
This is another section which discusses the application and practice of ECACP. The trainees were interviewed “Which specific ECACP methods/skills do you use in teaching your preschool children?” and “Can you describe how you have used/integrated these methods/skills in your classroom?” (See appendix 1 item 7 and 8). Their responses were shown on Table 4.4.

Table 4.4: ECACP Methods/Skills Used after Training
Trainees Responses	No. of Trainees	% of Trainees
They preferred to use play based instruction in their classroom	21	70
They allowed children to interact with materials in groups	6	20
They emphasized the use of reading, writing and arithmetic (3Rs skills) in their teaching	2	7




This finding implies that trainees implement play based instruction taught in the ECACP training. They also give the children opportunity to interact with materials and with their fellow children in their groups in playful way. Moreover, this finding implies that none of the trainees responded that they did not use any of ECACP methods or skills. The classroom observation checklist results confirmed that the play based instruction and skills were well- practiced by the trainees, and the children were not only active but showed keen interest in their learning. They sang while dancing and also were ready to do the activity when told. 

The observed classroom learning environments were child friendly with plenty of instructional materials, which were properly arranged for children’s use. For examples there were learning areas or corners like home, shop and art areas.  In each learning area different materials were selected to facilitate their learning. These instructional materials were like local available materials such as seeds, soda top, strings, match box and cubes.

In addition, children were seen to interact with those instructional materials, and to their teachers and fellow children, which created a constructive and interactive social environment for this age group. During play, children worked as teams, supported each other, and took turns executing activities demonstrating characteristics of a collaborative environment. This kind of learning environment is emphasized in different early childhood theories such as interactive learning which as described in chapter two children should be given chance to explore and interact with their environment. Hence, it showed that trainees recognized the relevant method or skill to be used in preschool classes.

1.7.	Changes Made after ECACP
The trainees were specifically asked: Are there any changes you made in terms of teaching methods/skills after the training? What are those changes?   (See appendix 1 item 9). Of the 30 interviewees, 20 (67 per cent of) trainees responded that they mostly play with children rather than explain the content to them. Nine (30per cent) of them indicated that in their classrooms they have developed an early learning environment that has plenty of learning materials, a thing they did not do before. One (3 per cent) of the trainees changed how she assessed children in her class because she realized that the assessment of young children is not done through tests or examinations, but rather by observing them through play.





Classroom observations also revealed that teachers use play in guiding young children in their classes. Among 30 observed preschool teachers, 27 teachers engaged children fully in various activities such as in active songs and in physical activities like jumping while counting. 

1.8.	Relevance of ECACP Methods/Skills
When the trainees in the interview were required to answer, “Do you think the learning methods/skills are relevant to your preschool children?”  “How?”

The following were interviewed responses:
All 30 trainees confirmed in their interviews that the teaching and learning techniques practiced during the training were relevant to preschool children. They said that the teaching and learning techniques that they learned in the ECACP training, and used in their classes, made teaching and learning enjoyable to them and the children respectively. This was also observed during classroom practice whereby children spoke confidently and expressed themselves freely for example each child introduced his/her name, place he/she lives and find a friend using a song.

1.9.	The Use/Integration of ICT in the Delivery of ECACP Training
In the 2006 Zanzibar Education Policy, MoEVT is committed to using ICT increasing in classrooms and as a principal method for distance learning (MoEVT, 2006). As shown in the introduction, the ECACP also uses ICT in the form of interactive radio instruction for classroom pedagogy and videos for training preschool teachers in the principles of ECD. When trainees were asked, “Do you think the integration of ICT in the delivery of training help you?”  “How?”

The respondents came up with the following findings:
All 30 participants in the study communicated to the research assistants that the use of ICT during their training was very useful and enjoyable.  In this study ICT included were radio instruction, video training and projected content. They however, admitted that they still needed support in the use of ICT equipment in spite of having improved their skills during the training program.  They said that it was not easy for them to learn more than two skills simultaneously, that is ICT and early childhood education and pedagogy. In the focus group discussions, trainers also articulated the same reasons for needing more support in ICT, that is, they had to cope in learning how to use ICT equipment and at the same time learn about childhood development and pedagogy. Therefore, both trainees and trainers said that they still needed a lot of support in the use of ICT such as Microsoft office.
Another question was “Do you think you had enough mentorship to support your training?”   (Appendix 1 item 13). All 30 trainees admitted that they got enough mentorship in the training. They said they got support not only from their trainers but also from other trainees and ministry officials. They added that when the materials were delayed they received copies from other centers which helped them to continue with their studies. During focus group discussion trainers and TC coordinators also said they provided different materials both hard copies such as guide books and soft copies like ECACP in the flash.

Therefore, this indicated that the application of ECACP in the classroom was not affected by absence of mentorship during the training. 

1.10.	Challenges Faced During Training
The searcher was interested to find out the challenges associated with the implementation of ECACP from the point of view of preschool teachers.  The findings of this research objective show that of all the trainees 26 (86.7 per cent) said they faced challenges during the training. According to 11 (36.7 per cent of) trainees, the main challenge was a delay in receiving training materials especially the self-development learning modules’ (SDLM) guides. 

The ministry official who is in charge on supporting and guiding the trainers and trainees said that the reason for a delay of training materials was that the running of the training program was conducted simultaneously with the production of those materials. The other challenge shared by this group of trainees was that the classes where they conducted their classroom practice during the training were large, including more than 60 children per class. Trainees who reported experiencing challenges said that this reduced the one-on-one support, which they thought is very important to children in preschool classes.

Long training periods were also articulated as a challenge for four (13.3 per cent of) trainees.  Although the training was delivered in a synchronous mode (happened at the same time) where there was a schedule followed by all trainees (two days a week), trainees themselves chose to meet only a day during weekend and another day during working days in a teacher center.  This is because they had to continue with their classroom practice.  This caused the training to take more than two years, which was not the trainees’ expectation at the start of the training or the ECACP training plan design.

The other challenges mentioned by remaining trainees varied.  Some claimed that the speed of watching the videos and the running of the radio programs was too fast during the trainings. Therefore, they were not able to catch all the content and could not properly observe some activities. Other teachers, especially those schools that were still in the process of introducing preschool into their schools, said that it was not easy for them to find preschool classes for classroom practice. Some of the nearby schools did not accept trainees. When trainees requested to teach in the nearby schools they were told that they would interfere with the school’s schedule and teaching lessons. Hence, many trainees were forced to use schools they were not familiar with and which were very far from the schools where they taught. Challenges faced by TC coordinators and trainers were mentioned as follows:
TC coordinator 01	“SDLM guides were not obtained on time and this affected the training in teacher centers (TCs) and in preschool classes.”
TC coordinator 02	“In my TC, the training rooms do not have enough space for running ECACP training as it requires trainees to emulate preschool classroom practice most of the time.”
Trainer 01	“The major challenge I observed was that the trainees were not willing to join the training at the beginning, so it took most of our time to encourage them to continue with the training.”
Trainer 02	“I faced the challenge of supporting trainees in preschool classrooms for their teaching practice. Many head teachers did not allow trainee teachers from other schools to teach in their schools.”
Trainer 03	“Doing observation of trainees during classroom practice was a problem to me.  This was because the different schools had varying schedules and closures.”
Trainer 04	“Assignment procedures at the beginning were not properly set. This was because there were a lot of discussions at the beginning on assessment system designed for the program.  According to the program plan trainees were supposed to be assessed on their daily activities that is assessment for learning but the department dealing with curriculum suggested to include summative evaluation in the program where final examination to be given to the trainees.  This will help trainees when join in higher level courses.
Trainer 05	“Many trainees needed a lot of support, as they did not have any experience in preschool teaching.”

1.11.	Trainees’ Perceptions on Early Childhood Education
Of the 30 trainees interviewed, 19 (63 per cent) joined ECACP because they were required to do so by MoEVT. This is because not all the participants applied to join the training. The one who are selected by MoEVT had no choice either to agree or not. Therefore, some of them did not decide but they were required to join. The reasons they gave for not volunteering to teach were almost the same. The responses were for example: 
Trainee -	 “We felt that teaching preschool classes does not need highly educated teacher and so it is like demoting us.
Trainee - 	 “I did not plan to join college or to study anymore”
Trainee- 	  “I preferred to teach in primary or secondary schools and not in preschool classes.”

Coordinators in both TCs also said that when the training began, they used most of their time to encourage trainees to continue with their training as 19 trainees (63 per cent) did not want to attend the training because of their advanced age.  The remaining 11 trainees (37 per cent) chose to join the training because they thought that the ECACP was a professional development opportunity for them.

1.12.	Ways to Improve the ECACP Training Program from Respondents

In this part the findings answer the fourth objective, Assess ways to improve the provision of ECACP on preschool teachers in the West Districts A and B.  The trainees were interviewed and the following were the findings:

Table 4.5: Suggestions from Trainees
Trainees Suggestions	No. of Trainees	Percentage
More capacity building needed	04	13
Enough training materials to be supported 	04	13
Video speed to be reduced	03	10
Provided more skills on inclusive education	03	10
Kept special class for practice	03	10
Training to be conducted on week days only	02	07
Needed to access the program on CDs	02	07
No need of integrating ICT in delivery the training at this level	02	07
Training to be delivered to parents and care givers too	02	07





The above table shows that trainees gave different responses on how to improve the ECACP training program. Among them 13 per cent did not have any suggestions, they felt that the training program was acceptable. Yet, 13 per cent of them wanted more capacity building on material development. Another 13 per cent required enough training materials, like guidebooks, to be provided to them on time. The other 10 per cent observed that video/radio speed was a little bit fast and they missed out on some of the content, so they suggested that some radio and video programs should be repeated in the future training programs. 

10 per cent insisted that the topic on inclusive education should be given more attention, as inclusion is one of the important components in the new education policy. 10 per cent suggested that there should be a special class in their schools for classroom practice as this is a compulsory component in the training package. They said that during classroom practice they had to move to other schools that were very far from where they lived. 7 per cent felt that training should not be conducted on weekends because these days officially employees are allowed to remain at home and it is the only days for them to take care of their families. 

The other 7 per cent proposed that the programs should be recorded on CDs (digitally) to help those who need to listen or watch at their own pace or to those whose radio do not retain battery charge for long. The other 7% suggested this kind of distance training through ICT should be carried out to higher teacher training levels like diploma and degree. There were 7 per cent who advised that this training should also be given to parents or other home caregivers so as to support their children.  3 per cent suggested that the number of training days in a week should be three instead of two to reduce the length of the training.

In interview ministry officials on their side were of the opinion that there should be continuity in the early learning pedagogy in lower primary teachers instead of just preschool teachers, and therefore, the ECACP training should be given even to teachers of lower primary classes. Thus, they can apply early learning pedagogy to their pupils who have the same characteristics with preschool children. On the other hand, during focus group discussion trainers and TC coordinators advised the following:
TC coordinator 01	“There should be continuity of the training that is to be given to other trainees in the coming years and also there should be monitoring and support of graduates even after the training.”
TC coordinator 02	“There should be another examination for those who faced serious problems during training and could not do their exams at expected time.”
Trainer 01	“Head teachers in the preschools should also be given this type of training as they are the immediate supporter of these teachers.”
Trainer 02	“Skills for reading, writing, and arithmetic should be given more attention, as they are very important in preparing children for schooling.”
Trainer 03	“Special strategies should be planned before monitoring process which includes budget and schedule.
Trainer 04	“There should be a special room with plenty of teaching and learning materials in the Teacher Center for classroom practice.”
Trainer 05	During the training trainees should be given skills of writing basic patterns so as to support children in writing.”

These findings imply that trainees requested the following supports which are important when distance training like this is conducted. These supports are tutorials, counseling, administrative and peer assistance.  Tutorial assistance includes listening to learners’ problems and motivating them in their learning by for example providing positive feedback. 





SUMMARY, CONCLUSION, AND RECOMMENDATIONS FOR FURTHER RESEARCH
5.1	Introduction
This is the last chapter in this study. The chapter summarizes the purpose of this study, which was to examine the relevance of ECACP to preschool teachers.  It also presents summary of literature review, conceptual framework and the study methodologies. In addition this chapter provides key analytical findings and conclusion.  The chapter finally articulates the recommendations both for action and for further study.

5.2	Summary 
This study intended to collect and analyze data on the relevance of Early Childhood Advancement Certification Program (ECACP) for preschool teachers in Zanzibar.  The study took place in Unguja’s West districts A and B, and specifically in: (a) the teacher centers of Kiembe Samaki and Bububu where the trainees met for the training, and (b) in preschool in various areas of Zanzibar where the trainees carried out classroom practice. 

ECACP is an in-service distance-training program, which is delivered through the use of ICT namely radio, video and projector. 70 per cent of the trainees in this study were certified primary school teachers who taught in primary schools for many years.  A few (30 per cent) untrained teachers also joined the training program.  The certified primary school teachers were required to fill the gap of the shortage of teachers in government preschool classes due to an increase in enrollment caused by the implementation in 2014 of the policy of compulsory preschool education for all 4 to 5 years old children in Zanzibar. 

The curriculum of the ECACP has integrated three learning components that are delivered through ICT and workshops. These include the (1) early learning classroom methodologies, which are taught through interactive radio instruction (IRI); (2) principles of early childhood development, which are taught as Self Directed Learning Modules (SDLM) through video instructions; and (3) cross cutting issues relevant to preschools, which are taught through workshops.  Trainees are required to learn all these components as well as to practice what they have learnt in their respective classrooms for them to be certified.

The report of this study based on the four objectives; According to the first objective which assess ECACP content for preschool teachers in the West Districts A and B in Zanzibar, the analyses showed that trainees’ mind set changed where at the beginning they thought that preschool was only for children to play and not learn and also being shifted to preschool is a demotion. After the training they recognized that preschool should be compulsory as it prepares children for learning. Also, trainees acquired early learning curriculum, early learning methodologies, principles of early childhood development, and cross cutting issues related to the curriculum content which are important content in the training.  

In the second objective which investigate how preschool teachers are applying and practicing ECACP in their classrooms in the West Districts A and B, the analyses have discovered that the trained teachers were so active during lessons and children in the preschool classrooms were observed and they showed keenness in learning, for example in singing and differentiating objects. Respondents mentioned some challenges they experienced in the implementation of ECACP.  That was required in the objective three which find out the challenges associated with the implementation of ECACP on preschool teachers in the West Districts A and B.  Those challenges identified include the speed of the videos which was so fast, finding preschool classrooms that are close to the teacher centers, getting the training materials on time, and planning for the course not to extend beyond agreed time frame of one and half years. 

The last objective assessed ways to improve the provision of ECACP on preschool teachers in the West Districts A and B. The trainees’ responses varied as there were those who did not have any suggestions. They felt that the training program was acceptable. Suggested responses were more capacity building on material development, enough training materials like guidebooks to be provided to them on time,  some radio and video programs should be repeated in the future training programs, inclusive education topics should be given more attention.

There should be a special class in their schools for classroom practice, training should not be conducted on weekends because these days officially employees are allowed to remain at home and it is the only days for them to take care of their families, programs should be recorded on CDs (digitally) to help those who need to listen or watch at their own pace or to those whose radio do not retain battery charge for long, also, this kind of distance training through ICT should be carried out to higher teacher training levels like diploma and degree, this training should be given to parents or other home caregivers so as to support their children, and  the number of training days in a week should be three instead of two to reduce the length of the training.

The results obtained in this study, which shows that ECACP as an in-service and a distance learning program is capable of producing a large number of qualified preschool teachers, could successfully be adopted by the MoEVT in Zanzibar in its endeavor to speed up the implementation of two years of compulsory preschool education.  The implementation of ECACP across all districts could not only reduce the shortage of qualified preschool teachers in government primary schools, but it could also act as an employment opportunity for unplaced qualified primary school teachers.  In addition, trainees who successfully completed ECACP training should be shifted to preschool schools or classes as it was intended in the training program. 

5.3	Conclusion
Since its inception in 2014, the ECACP as an in-service distance program prepared 336 teachers to teach children preschool classes.  The program was delivered in the 12 teacher centers in Unguja and Pemba islands as part of learning theory and classroom practice in the preschool classes. In this training, ICT was mostly used as a method of delivering the training.

The ECACP supports the 2006 Zanzibar Education Policy that was implemented in 2014, which aims to: (a) upgrade teachers’ knowledge and skills in teaching preschool classes, and (b) integrate ICT, mainly radio, video and projector, in teaching and learning.  Due to the shortage of preschool teachers, as there are not enough trained teachers to match the enrollment of preschool children, ECACP was used to train certified in-service primary school teachers to fill the gap.  Although the trainees at the beginning did not volunteer to join the training, they showed interest and high capability of teaching preschools by the end of the training program.  The results of this study show that trainees gained knowledge, skills, and positive attitude towards the preschool teaching.  They were able to successfully apply the knowledge and skills acquired during the training in their classroom teaching. For example all observed teachers used play as a main method in guiding preschool children.

Therefore, the ECACP successfully engaged the trainees in teaching preschool classes. The challenges faced by participants in the training did not hinder their progress.  Most of the challenges did not involve the content of the program, but were pertaining to the implementation of the training.  Thus, there is a need to improve the way the program is being run so as to reduce or remove the challenges mentioned by trainees, trainers, and TC coordinators.  That is, when designing a new ECACP training session it is important to consider all the challenges mentioned by respondents to further improve the training.

5.4	Recommendations 
Based on the study findings recommendations are classified into recommendations for actions and recommendations for further study as follows:-

5.4.1	Recommendations for Action
The following are the recommendations for action: The ratio between a child and a teacher should follow ECD standards which propose a preschool class to have children at least not more than 45 so as to ensure quality teaching and learning such as give support to every child in handling objects or painting. ECACP trained teachers should be shifted from primary schools which they used to work to preschools which is the main goal of the training. Ensure regular monitoring of the ECACP trained teachers in their preschool to see the actual implementation. 

Training programs like this should also focus on teachers in community schools as well rather than just in public schools.  This is because it will produce a balance between public and community/private schools and it will set up the same standard level of education.

5.4.2	Recommendation for Further Study
The following are recommendations for further study:
The next ECACP training program should be restructured to take into consideration the trainees challenge on some radio and video programs that they wanted to be repeated so that they properly and adequately understand all the content.  The repetition will give trainees a chance to discover the proper flow of the content and the techniques used in delivering that content. 
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Appendix 1: English translation of the interview questions for trainees:
1.	What is your experience teaching in preschool?  (Number of years taught)
2.	If you had experience, can you describe what your classroom and teaching was like before ECACP? 
3.	Do you think it should be compulsory for children to attend preschool? 
4.	How did you come to participate in the ECACP training? Was this required or did you see it as an opportunity? 
5.	What did you hope to learn in the ECACP training? 
6.	What have been the most useful things that you learnt from the ECACP training? 
7.	Which specific ECACP methods/skills do you use in teaching your preschool children?
8.	Can you describe how you have used/integrated these methods/skills in your classroom? 
9.	Are there any changes you made in terms of teaching methods/skills after the training? What are those changes?
10.	Do you think the learning methods/skills are relevant to your preschool children? How relevant/irrelevant?
11.	Do you think the integration of ICT during the training helped you? How?
12.	What are the challenges you faced in the training?
13.	Do you think you had enough mentorship to support your training?
14.	Have you learnt anything new from the ECACP? What are they?
15.	What areas in the ECACP do you think need to be changed or improved? 
16.	Do you have any other suggestions? 
Appendix 2: English Translation of the interview questions for trainers, TC coordinators, and ministry officials:
1.	What is your experience in training or supervising preschool teachers?
2.	What do you think preschool quality education looks like?
3.	How many times in a week/month do you meet with trainees?
4.	What kind of support have you given trainees during the training?
5.	Have you learnt anything during delivering the training?
6.	What areas in the training do you think need to be improved?
7.	What challenges did you face?
8.	Do you have any opinions/comments/suggestions?   


Appendix 3: English translation of the observation checklist for trainees

OBSERVATION CHECKLIST
GENERAL INFORMATION OF THE TEACHER:
Age	Sex	Working place
Below 20	20- 29	30 -39	40- 49	50 and above	Male	Female	
							

LEVEL OF EDUCATION	ECACP TRAINING CENTRE
	

EXPERIENCE IN TEACHING PRE-PRIMARY CLASSES (IN YEARS)






1.	Activeness of the children					
2.	Children interaction with materials					
3.	Children interaction with other children					
4.	Children interaction with the teacher					
5.	Ability to answer questions					
6.	Ability to speak and express themselves					
7.	Ability to read and write					







2.	Arrangement of the class					
3.	Availability of improvised local materials in the classroom					
4.	Accessibility of teaching and learning materials					
5.	Inclusive and safety classroom environment					
6.	Lesson introduction					
7.	Relationship between lesson activities and lesson objectives					
8.	Engagement of children in various activities					
9.	Availability of physical exercises					
10.	The use of interactive methods					
11.	Effective use of daily routine					
12.	Strategies to maintain classroom control					
13.	Strategies in maintaining inclusiveness and gender balance					
14.	Ability to use relevant assessment techniques					







Appendix 4: Maswali ya usaili kwa wakurufunzi
1.	Una uzoefu wa muda gani wa kufundisha ngazi hii ya maandalizi? 
2.	Kabla ya kujiunga na ECACP darasa lako na ufundishaji wako ulikuwa vipi?
3.	Unahisi elimu ya maandalizi ni ya lazima au si lazima kwa watoto?
4.	Vipi ulijiunga na mafunzo ya ECACP, ulilazimishwa, ulitaka mwenyewe kwa kuona ni fursa au ulishauriwa na kukubali?
5.	Nini ulitegemea utajifunza kutoka katika mafunzo ya ECACP?
6.	Kitu gani kilikuwa kina umuhimu zaidi kwako kutoka katika mafunzo ya ECACP? 
7.	Mbinu au stadi zipi za ECACP unazitumia katika kuwafundisha watoto wa maandalizi?
8.	Unaweza kuelezea vipi unazitumia mbinu au stadi hizo?
9.	Kuna mabadiliko yoyote uliyoyafanya katika mbinu au stadi baada ya mafunzo?
10.	Unadhani mbinu au stadi hizo zinafaa kwa watoto wa maandalizi?
11.	Changamoto zipi ulikutana nazo katika mafunzo?
12.	Unadhani umepata muongozo au msaada wa kutosha katika mafunzo hayo?
13.	Unadhani kuingiza TEHAMA katika utoaji wa mafunzo imesaidia? Elezea vipi
14.	Maeneo gani katika ECACP unahisi yanahitaji kubadilishwa au kuimarishwa?


Appendix 5: Maswali ya usaili kwa wakufunzi, waratibu wa vituo vya walimu na maafisa wa elimu
1.	Una uzoefu gani katika kutoa mafunzo au kusimamia walimu wa maandalizi?
2.	Unafikiri elimu bora ya maandalizi iwe vipi?
3.	Mara ngapi katika wiki au mwezi ulikutana na wakufunzi au washiriki?
4.	Aina gani ya msaada uliwapa wakufunzi au washiriki?
5.	Umejifunza chochote wakati wa kutolewa mafunzo?
6.	Maeneo gani katika mafunzo unahisi yaimarishwe?
7.	Changamoto zipi umekumbana nazo?
8.	Una maoni, ushauri au mapendekezo yoyote?


Appendix 6:  Research permits letters







